It is generally accepted that pleasure reading has been a neglected aspect of the broad field of library and information studies. Cullinan (2000) points out that we do not know the factors which make a difference in establishing lifetime reading habits or the factors which influence a reader's choice of reading materials. She acknowledges that an understanding of these factors could help schools and libraries plan more effective programmes. Nitecki (1986) 
1.
Why do young teens (aged 12-15) read for pleasure?
i. What role does reading for pleasure fill in their lives?
ii.
What are the main barriers to reading for this age group?
iii. What are the main motivators to reading for this age group?
2.
What strategies do 12-15 year olds use to select leisure reading material?
3.
What do 12-15 year olds think of the public library?
i. What role does the public library play in their lives?
What are the main barriers to public library use for this age group?
iii. What are the main motivators to public library use for this age group?
This paper reports on one particular aspect of the broader study: the role of teens' peers in supporting or motivating their recreational reading habit.
Literature Review
In Checking out the Books (2001), University of Sheffield researchers Toyne and Usherwood conducted thirty focus groups to explore these questions and identified several reasons given for recreational reading including escapism, relaxation, practical knowledge, improvement in literacy skills, self-development, self-knowledge, insight into other cultures and historical periods, and aesthetic pleasure. Focus group studies conducted by Glenn (2004) in her investigation of reading groups and by Radway (1984) in her study of romance readers confirm Toyne and Usherwood's findings that recreational readers read for a variety of reasons ranging from escapism and relaxation to self-discovery and self-empowerment, and that reading fulfills an important function in their lives. In all these studies, readers implicitly acknowledge Birkerts' (1994, p. 91) statement that "[fiction reading] plays a vital part in what we might grandly call existential self-formation."
One of the few researchers to undertake a detailed investigation of the everyday life information seeking or ELIS of recreational readers is Catherine Sheldrick Ross (1999, 2001, 2006) , who examined committed readers' selection strategies for fiction in the context of information seeking in everyday life. She pointed out that prior research into the accidental discovery of information (Erdelez, 1997; Williamson, 1998) shows that in their everyday lives, people encounter information without necessarily posing a formal query to an information system such as a reference service, an OPAC, or a database. When looking for books, she found that "readers choose books for the pleasure anticipated in the reading itself but then, apparently serendipitously, they encounter material that helps them in the context of their lives. In effect, these avid readers reported finding without seeking" (Ross, 1999, p. 785) . Ross further observed that experienced readers have a well-developed heuristic for making choices, but that it takes a long apprenticeship to build up the meta-knowledge needed to make successful selections.
There is thus an important role for intermediaries such as library staff to help novice readers make good choices and thus to encourage them in the reading habit, especially since some researchers (Toyne and Usherwood, 2001; Beers, 1996a Beers, , 1996b Nieuwenhuisen, 2001) report that poor selections can discourage inexperienced or less committed readers from continuing to read for pleasure.
Jessica E. Moyer (2007) are at the centre of their information seeking. The researchers identify seven independent variables (the social self, the emotional self, the reflective self, the physical self, the creative self, the cognitive self, and the sexual self), each of which is associated with various types of information need. This study also confirms the work of previous researchers (Edwards and Poston Anderson, 1996; Latrobe and Havener, 1997; Julien, 1999) in that the teen participants preferred human sources of information whenever possible. "The participants decided which people to consult based on established human relationships, question topics, and the locations of their information seeking….The participants evidenced general tendencies toward relying on easily accessible, familiar sources and channels" Hughes-Hassell, 2006b, p. 1425) .
Methodology
Data collection consisted of a series of nine focus group discussions with a total of sixty-eight 12 to 15 year olds, held at junior high schools in the Halifax Regional School Board. All students volunteered to participate; they and their parents/guardians were given a written information sheet and signed a consent form prior to the discussions.
Focus groups were held at noon in a school classroom and refreshments (pizza and juice)
were provided.
The sample for this research was required to be substantial enough to allow for different dimensions in the target population (gender, rural/urban milieu, self-assessed enjoyment and frequency of reading) to be represented. In this study, focus groups consisted of an average of 7-8 participants each. Seventy percent of participants were girls and thirty percent were boys. Structured questions were used to permit the crosscomparison of responses between groups. All focus group discussions were tape recorded, but confidentiality of respondents was assured, and the names of individual students, schools or school districts were not identified on the transcripts. Pseudonyms are used in all reports of focus group discussions. Transcripts were imported into QSR NUD*IST for coding and analysis.
Overall, analysis proceeded using a grounded theory approach in the manner of Glaser and Strauss (1967) and Glaser (1992) in which data central to the focus of the inquiry was gathered through a series of focus group discussions, and themes emerged from the data itself, through a process of inductive analysis. As Strauss and Corbin (1990, p. 23) describe the process, analysis began "with an arca of study and what [was] relevant to that area [was] allowed to emerge." QSR was used to assist in shaping understanding of the data, to create categories out of the data, and to link and explore these categories to form and test theories "grounded" in the data. The qualitative phase did not begin with any a priori hypotheses or speculations about the likely outcomes of the focus group discussions. As Mellon (1990, pp. 78-9) points out: "The goal of open coding is to identify those categories that appear central to the study and from which the grounded theory will be constructed….When the focus of analysis has been narrowed to a few key categories, the researcher begins selective coding. Examination of the data proceeds only in relation to these key categories as the researcher attempts to identify the core categories, the main theme of the study around which all other categories revolve."
Results and Analysis
During focus group discussions, participants were asked to reflect on the reasons why they choose to read for pleasure rather than engaging in another favourite leisure pursuit. Many teens were able to articulate clear reasons why they find pleasure reading a rewarding activity. In general, their responses were echo the findings of Radway (1984), Toyne and Usherwood (2001) , Glenn (2004) , and Moyer (2007) ; in other words, the young teens who participated in this study read for pleasure for the same reasons that adults read for pleasure: to be entertained, to pass the time, to relax, to exercise their imaginations, to escape, to clarify vocational goals, and so forth. However, one striking difference between the adult readers described in the research literature and the young readers in this study quickly became apparent: for many young teen readers, reading takes place almost exclusively in a social context and is seen as an effective way to cement peer friendships. These teens actively seek to read the same materials as their closest friends and use reading (talking about reading, exchanging reading material, following the same series) as a form of social bonding.
In order to obtain a more detailed analysis of the role of personal influences on reading choices, a detailed analysis of focus group transcripts was conducted. First, all transcripts were coded for simple demographic variables derived from the survey, including gender, age, and rural/urban milieu. Second, transcripts were coded for participants' self-identified reading frequency. Active readers were classified into two subcategories: avid and occasional. Participants who indicated that they didn't like reading, they didn't have time for reading or that they simply didn't read for pleasure were classified as Reluctant Readers.
1 Table   2 describes the emerging taxonomy of teen readers; Table 3 provides a comparison of the proportion of male and female teens in each category. By examining the intersection of the codes for self-assessed reading habit and level of peer influence, a richer and more layered view of teen readers emerges which more clearly reveals the importance of reading community for various types of teen readers.
Each of these categories of teen readers exhibit unique feelings and attitudes towards the act of reading for pleasure. The remainder of this paper will compare and contrast three distinct groups of avid readers; avid social communal readers, avid detached communal readers and avid solitary readers. Like the teens in the studies by Poston-Anderson and Edwards (1993 Edwards ( , 1996 and Latrobe and Havener (1997) , these readers express a strong preference for face-to-face personal reading recommendations and do not use library catalogues or the Internet to find reading material. Overall, this group has fairly unsophisticated selection strategies but their lack of a well-developed heuristic is not problematic as their reading choices are largely determined by their friendship group. They rarely are in the situation of having to make an independent reading selection. When they do make an independent selection, they rely heavily on the physical appearance of the book in making their choice, as Karen Teens are in the process of separating from their childhoods and preparing to enter adulthood, so they are eager to avoid any suggestion that they are still immature dependent children. They may feel angry or threatened if adults suggest that they are childlike in their intellectual ability or physical appearance. In the case of books, teens, especially Avid Detached Readers, want to have both their maturity and reading skill recognized and affirmed, and are particularly insulted if this does not occur. Readers' advisory is a very sensitive aspect of a librarian's interaction with the reading public because a patron's self-identity is often intimately connected with their reading preferences. Any reading recommendation which is perceived as a threat to a patron's fundamental identity could be very damaging to the librarian/patron relationship and could seriously undermine the patron's trust in librarians and libraries as useful sources of advice.
Avid Detached Readers thus avoid developing a reading community with their immediate friends. Instead, they actively seek other, more distant, opportunities for peer support for their reading. Several Avid Detached Readers established a virtual reading community through social networking tools such as FaceBook. reading communities, either online or through book clubs, either because they are unaware of such opportunities or because they are unavailable in their community. These readers also have weak selection strategies, often choosing books fairly randomly, and frequently have difficulties finding books they enjoy; they express the hope that they will continue to read in the future, but seem to lack confidence about their future reading habits.
Kim: I use the computer a lot. I don't know if you know what

Conclusion
The findings of this study suggest that there is considerable diversity in the role of peer groups in supporting teen pleasure reading and library programming which acknowledges and responds to this diversity will be most effective in serving the widest range of teen readers.
Social Communal Readers consider pleasure reading to be intimately connected with their friendship circle, and these teens might respond positively to a programme that combines light reading and socializing. Social Communal Readers tend to be female and read a fairly narrow range of popular series books, "chick lit" fiction, and magazines. In contrast, Voluntary Solitary Readers are not influenced by their peers in their reading choices and would probably not be attracted to socially-oriented reading programmes.
While some Solitary Readers have fairly well-developed selection strategies, others struggle to find appealing books and are frequently frustrated and discouraged by their lack of success. These readers would benefit from readers' advisory services such as thematic book lists in print and electronic format and would probably also respond positively to the opportunity to share book reviews and book ratings through an interactive teen library website.
Teens who fit the profile of the Involuntary Solitary Reader would be particular beneficiaries of increased library outreach and efforts at relationship building with teen patrons. These teens feel isolated from their peer groups and sometimes even from their families in their enjoyment of reading, and would likely welcome the opportunity to combine reading and socializing (and might even make some new friends who share their appreciation for pleasure reading). These readers would benefit from social programmes and would also benefit from increased readers' advisory services, both active and passive, as these readers tend to have difficulties finding appropriate reading material and often become discouraged and frustrated by their lack of success.
While Detached Readers avoid sharing books with their closest friends, many
Detached Readers would respond positively to online or face-to-face book clubs or library-based networking opportunities that facilitate the sharing of book reviews with peers from outside their friendship circle. These teens, who see themselves as trendsetters or opinion leaders, would also enjoy the opportunity to share their opinions and book recommendations with library staff members.
